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ABSTRACT 
	
	
 Afterschool art programs are considered as one of the most effective techniques of 
solving social and behavioral skills affecting children. In many cases, afterschool 
programs are designed to keep the children away from negative social behaviors while 
improving their intellectual skills. This study was designed to analyze some of the 
benefits of after-school arts program to children in Wuhan City, China. The study is 
guided by the following research questions:  How do after school arts programs 
contribute to creativity among children in Wuhan City as compared to other parts of 
China? To what extent do after school programs contribute to solving the memorization 
and logic challenge associated with children Wuhan City?  And is afterschool art 
program as supplement to creativity and ingenuity of the students in Wuhan City?  With a 
total sample size of 14 respondents drawn from two institutions, interviews were 
employed to assess how the programs contribute to creativity, solving social challenges 
and improving ingenuity.  The findings indicate that after-school art programs greatly 
contributes at improving creativity among children, promoting healthy lifestyles and 
enhancing social capacity among children.  
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CHAPTER ONE - OVERVIEW 
	
1.1 Background  
 The United Nations report of 2014 indicated that close to 7 million children 
engage in afterschool art programs in China (Olatokunbo 2012). In 2014 to 2015, more 
students enrolled for after school art programs leading to the establishment of legislative 
changes in the academic curriculum have and unending debate over the effectiveness of 
the programs. In Europe and parts of Asia, the recent rise can be attributed in part to 
increase the number of participants who recognizes the benefits of after class art 
programs as a way of improving student’s abilities to attain a positive mind outside the 
usual curriculum (Spodek, Bernard and Olivia 2014). After school art programs are 
perceived as an avenue to bridge the gap among students who believe that additional art 
lessons outside the normal class schedule contributes positively among peers who could 
have spent their time negatively (Jing, 2014). Of critical concern to note is that most after 
school programs tend to take less time compared to normal school programs. Besides, it 
is characterized with changes shift in programs such as playing of musical instruments to 
reciting of poems thereby enhancing the capacity of children to concentrate. In most 
cases, providing extra art programs to school programs to children is considered a 
providence of extra education and system of production to enhance the status quo in the 
line of musical and painting skills (Fashola 2012). In Central China, afterschool art 
programs particularly among teenagers have provided a solution to children who are able 
to learn basic skills about painting, piano, and dancing.  Though he lessons are taken at 
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will, it is of significance to note that the role of after-school art programs is considered 
crucial in helping children to gain extra skills in arts.  
1.2 After school art programs  
 Afterschool art programs in Wuhan City have contributed a significant role in 
promoting a healthy lifestyle among children who have found music and other forms of 
arts such as painting as crucial co-curriculum activity that promotes the development of 
the mind. The choice for Wuhan city was influenced by the presence of many after school 
art programs that have become common in the city. Students that take part in Afterschool 
art programs have benefited in many ways. For instance, the majority have been able to 
define their extra talents outside the normal school program.  Li confirms that afterschool 
art programs have increased in the modern day China as one way of promoting safety 
alongside talents (Jing 2014). Many parents in China believe that engaging students into 
after school art classes outside the normal school hours acts as a safe haven to tame them 
from indulging in immoral activities such as drinking alcohol, using drugs and 
committing petty crime that come along with idling. A similar sentiment is also supported 
by Arbutina, Sibila, and Jelena (2013) who acknowledges that afterschool art programs 
are the surest means of solving behavioral challenges in children (Jing, 2014). Therefore, 
parents may have after-school arrangements where a child does not have to be under 
strict supervision by an adult around the clock as it is in normal class programs.  Of 
crucial concern to not be that children tend to idle a lot after the usual classroom routine 
something that may diffuse the gains that they have acquired in class. As result, they risk 
the development of social adjustment programs such as watching immoral movies that 
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influences moral decadence.  From a research conducted by Xu to determine parental 
opinion about the significance of after-school art programs, 72 percent of the parents 
surveyed indicated that after-school art programs play a significant role in shaping 
attitudes of children positively. Besides, it was highlighted that children especially 
between the age 9 and 16 need more of afterschool art programs because so as to keep 
them off the street where they are more susceptible to immorality such as engaging in 
illegal drugs (Jing, 2014).  
 There are varied types of afterschool programs in Wuhan City of China. While 
some are fully dependent on musical programs, majority are engaged in multiple 
programs ranging from music to art and design alongside music. The history of after 
school art programs in China is dated back to 1994. Initially, afterschool programs acted 
as institutions where parents could take their children so that they can attend to other 
commitments. However, they have since been transformed into centers that nurture the 
psychological development of children. After school programs are owned both by the 
government and private investors. Of importance to  note is that government institutions 
offers programs  for free, but parents must pay for their children to be admitted into the 
private institutions. After school art programs are mainly conducted in the afternoon 
hours and they are open to people of different ages from 5 years to 18 As indicated by 
Fullan (2014), the institutions are allowed students depending on the available capacities.  
Finally, they are operated by the certified teachers. Finally, most of these schools have 
got programs that are scheduled to run for duration of four hours in the afternoon. The 
programs operate from Wednesday to Friday.  
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 Just like in many countries all over the world, the streets China are surrounded by 
behavioral issues. Therefore, the more the free time a child has, the higher the chances of 
susceptibility to behavioral issues.  Some communities in China are poor and lack 
resources, a situation that has led to unhealthy and unsuccessful lives. Therefore, the 
incorporation of art classes as a supplement to normal class lessons is considered as 
breakthrough to some of the risk factors by providing a safe environment with a 
supplementary social education. Besides, art education helps students to realize their full 
potential in the music industry at an early age and the skills gained can succeed to thrive 
in life.  In an article “"Promoting Positive Youth Development through organized 
after-school activities,” Fredricks and Sandra (2016) confirm that afterschool art 
programs help children especially youth to develop goals and aspirations centered 
towards achieving success in the music industry.  
1.3 Research question 
This study was guided by the following research questions: 
i. How programs do after school arts contributes to creativity among children in 
Wuhan City?  
ii. To what extent does after school programs contribute in solving the memorization 
and logic challenge associated with children in Wuhan City?   
iii. Is afterschool art program as supplement to creativity and ingenuity of the 
students in Wuhan City? 
1.4 Significance of the Study 
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 The results obtained from this study would be of great contribution to the field of 
social arts and education. First, it will help learners to improve their psychological 
knowledge through the use of music that is taught outside the normal hours of classes.  
Secondly, it would act as a reinforcing component to parents who do not believe that 
after-school art lessons are leverage to positive morals among children.  Due to limited 
longitudinal studies that discus social benefits of after-school art programs.  Therefore, 
this research would be useful in enlightening the need for artistic skills gained after 
through co-curriculum classes.  The study would also be of benefit to other researchers 
who shall utilize the findings as a foundation to base their research while applying the 
findings obtained in this study as a gateway of reference. Finally, the findings from this 
study would also promote the use of after-school art programs as a way of reducing the 
risks associated with the developing youths while enabling children to enjoy varied 
personal benefits.   
1.5 Problem Statement 
 Many areas within Wuhan City in Central China are full of thousands of 
schoolchildren who learn about painting, piano, and dancing. Besides, there are 
afterschool programs such as chess, diving and gymnastics. As aforementioned, the 
purpose of this study was to evaluate the reasons why parents prefer sending their 
children to the After-School Art Organizations to study as opposed to other programs 
such as sports and religious schools. This has helped parents and children identify some 
of the importance of after-school programs. The activities at the institutions providing 
afterschool art programs are highly enriching as students are provided with the best 
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supplemental learning opportunities (Bogdan, Taylor and DeVaul, 2015). According to 
Johansson (2011), afterschool art programs provide holistic growth in children. The art 
institutions also provide legitimacy to parents who may not be willing to let their children 
participate in different activities where fees are involved (Wu,Song and Shuhua, 2013). 
In their initial periods, afterschool art programs in Wuhan City have been of great 
importance to many students and parents (Gu, Jiansheng and Jun, 2017). Over time, 
demand for afterschool art programs is expected to balloon, especially with the increase 
in their reputations and a lot of investment in advertisements. Research suggests that 
while afterschool programs reach many children from diverse backgrounds, immense 
efforts are required to ensure that children from the most disadvantaged families in China 
can benefit (Haapala et al., 2014). Many of the early enrollees to this program are mainly 
those who are more assertive and involved actively in different activities in and outside 
the school environment. Moreover, parents who were originally involved in the 
afterschool art programs were those who could respond quickly to the enrollment 
opportunities of their delinquent children. Some art coordinators however, admit that the 
programs were initially less successful in recruiting children who are poor school 
attendees, behind in class syllabus, and lack support at home ( Johansson, 2015). 
 The most common means through children who can remediate existing behavioral 
issues behavioral problems through afterschool art programs in Wuhan City is through 
referrals from principals, student support team, and teachers (Sheer, Chang, and Yi-Ru, 
2017) Similarly, parents have proactively engaged in monitoring the progress of their 
children in afterschool institutions by receiving feedback directly from the teachers and 
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mentors. Such teachers and mentors believe that if parents are aware of the progress their 
children make in relation to specific activities, then there is likelihood that they may be 
encouraged to enroll their children for more afterschool art programs. In Wuhan City, one 
of the dominant challenges with respect to joining afterschool art programs is the 
admission of students who are at risk of different behavioral problems including poor 
performance (Stewart, 2015). To address this challenge, some afterschool art institutions 
stress on the need for such students to engage some community based services that are 
not afterschool art programs. This ensures that children are best served through flexible 
open-door policies, and are provided with leadership opportunities through loosely 
guided autonomy. 
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CHAPTER TWO - LITERATURE REVIEW 
	
 Globally, researches about after-school programs are based on accountability of 
differing stories and opinions. The reality is that stories about after-school programs are 
mainly aimed at instilling behavioral change among the youths.  In Europe Asia and the 
United Kingdom, the concept of after-school programs has become popular in many 
articles and journals with most publications focusing on music and other forms of arts as 
necessities to promote psychological development of a child especially those that are 
considered as priorities of the West. The impact of the after-school art program has also 
been felt in China with most provinces seeking to incorporate it as part of the usual 
program. Nevertheless, the research about after school art programs has been 
inconclusive and the topic is characterized positive news. According to Taylor, Bogdan 
and DeVault (2015), after-school art programs are driven by a general consensus to 
impact positively in the social lives of children. By engaging in extra art programs 
outside the classes, students are able to improve in varied aspects of their lives. Taylor, 
Bogdan and DeVault (2015) projected that extra classes enhances positive effects on 
health, lowers engagement in illegal activity, social and emotional development of 
children.  Currently, afterschool programs are highly effective in ensuring that children 
are in a safe environment. After-school programs are at the cutting edge of combining 
education and child development since they create hands-on and fun-creative programs 
that children would want to attend.  
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 The best afterschool programs recognize that schools alone do not have the 
capacity and monopoly to prepare students for success, and these calls for the need to 
develop activities that help enhance and complement the learning activities (McGrath et 
al., 2016). After school activities help to engage a wide range of community-based 
organizations such as churches, hospitals and welfare institutions as well as volunteers 
from different regions, colleges, and faith-based groups. These stakeholders leverage the 
best activities and facilities that are instrumental for the growth and health of students 
(Morgan et al., 2016). 
 Instead of adding more time to the traditional classroom, afterschool programs 
allow for creativity in providing individualized learning opportunities. For instance, a 
student may have the opportunity to learn and master fractions and decimals while 
playing a baseball game. After-school programs adequately enable students to meet 
mentors and tutors who work with them in groups or individually by focusing on their 
strengths and weaknesses. Besides, learners can benefit from an array of physical 
activities and nutritious meals that are provided in some afterschool programs so that the 
tide of obesity, which is a health risk that continuously affects children, can be mitigated 
(CDC, 2013). In some occasions, they may be available, but parents find it difficult to 
pay for them due to exorbitant fees levied by some organizations offering afterschool art 
programs. Places such as Wuhan City in China can immensely benefit from this program 
by transforming their facilities into afterschool art program centers. 
  Parents have noted that enlisting learners in arts-based programs contribute to 
improvement in reading, math, critical thinking, cognitive ability, and verbal skills in 
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after-school art organizations such as Wuhan City (CDC, 2013). They are cognizant to 
the fact that art learning can improve confidence, motivation, concentration, and 
teamwork. According to a recent research, intrinsic pleasures and stimulation of the art 
experiences are instrumental in making better one’s life as they can connect people more 
deeply to the world, and are essential in helping to forge social bonds and cohesion 
(Burke and Ian, 2015) In addition, the strong arts program, when used properly, can 
potentially help close the gap, which has left many a child behind. It is a mantra in 
education setting that afterschool art programs should be linked with increased pressure 
to perform in test scores, and thus, boosts the mastery of the school curriculum. Against 
this backdrop, the link between art learning and academic achievement is underscored by 
various afterschool programs. Many of the afterschool art models are founded on brain 
research and development of cognitive parts. They also take various approaches, which 
include art as a tool of learning, incorporation of art into other core classes, and adopting 
hands-on art instructions (Show, 2015). While most of these initiatives are still at their 
infant stages, some are under in pilot test and have been observed to produce remarkable 
results. This trend may affect the teaching methodology in most schools, which focus 
maniacally on academic performances. If parents are worried about their children’s test 
scores and they want them to improve, they need to embrace afterschool art activities. 
 Afterschool art program should be made a priority step towards reforming the 
learning process. Through afterschool art programs, students are accorded the opportunity 
to interact more openly with the vast cultural resources (Kathryn, Christopher and Mariya, 
2014).  Many parents and institutions have made strides ensuring alternatives programs to 
		 11	
arts by engaging students on how embracing such skill would positively; influence the 
mastery of curriculum content in learning process. This process requires innovation, 
shared vision and leadership, broad partnerships, and dogged assertion that arts are 
central to children’s holistic growth. Afterschool art programs go beyond what is offered 
in the learning environment. They help tap the resources in the community so that 
children can be well engaged in mentorship, behavior improvement, and development of 
self-confidence. This ensures that children can fit well in the society and the learning 
environment. The art learning takes place in a flexible learning environment where 
emphasis is not on examination, which cause psychological unrest in learners. According 
to Taheri and Brandon (2016), afterschool art programs create a sense of belonging. With 
the facilities around, children may get the opportunity to interact with children from 
various backgrounds than those they meet at school. This implies that they do not have to 
deal with similar cliques as well as social issues that they come across in their school 
environment. Children with attention-related problems are more likely to be identified 
and assisted since such facilities have more adult supervision than the everyday learning 
environment. This also helps boost and improve social skills through increased 
cooperation, support, and respect because children feel secure about joining a particular 
game or art sessions (Kranzler, Hoffman, Parks and Jane, 2014). With the availability of 
afterschool art programs, learning becomes more meaningful and fun. Since there is no 
likelihood of tests, students work together in groups, and the sessions become fun, stress-
free, and meaningful programs are seen as safe. Moreover, afterschool art programs are 
seen as safe havens to harbor children from unprecedented moral decadence. It 
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constitutes safety of the children to a broader extent. Research has found out that hours 
between 3 to 6 pm are when children are more likely to commit crime or indulge in 
antisocial behaviors (Taheri and Brandon , 2016). Since afterschool art programs keep 
children engrossed in different art sessions, they may not have time to engage in risky 
behaviors. 
 Time alone is not very important in a child’s life; the important factor is how the 
cognitive and behavioral aspect is nurtured. For many children, after-school hours are 
marked by different activities such as dance, theater, creative play, among other art 
programs (Harper, 2016). Parents are always willing to spend substantially on these 
activities with the hope that their children will benefit immensely not only in honing their 
skills in academia, but also in shaping their future career. Unfortunately, while 
afterschool programs provide enrichment opportunities for children, their availability is 
not universal, especially in China (NGO, 2017).  
While recognizing the many advantages that afterschool art programs have on 
parents and children, many new ones are emerging in schools, particularly in poor 
neighborhood of China. Indeed, afterschool art programs are increasingly becoming the 
solution that many policymakers are finding instrumental in curbing poor academic 
achievement, drug use and abuse, violence, and gang participation. In China 
Government’s spending on afterschool art programs has also continued to increase, 
thanks to the realization of the fact that children can gain more from outside -school 
activities such as drawing, painting, and music. Nonetheless, there is the need to balance 
people’s optimism about the program’s potential with the realities that they are likely to 
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achieve (Crosnoe, Chelsea and Tama, 2015). While locating any art program in schools 
and outside learning environment brings much strength, it also presents an array of 
challenges that one should take into consideration. 
 Afterschool art organizations also need to implement effective strategies that can 
be used to retain and attract more customers. They need to realize that managing 
customer retention rate is not only highly critical for children and parents, but is part of a 
highly sustainable business strategy (Verhoef and Katherine, 2013). The process of 
identifying, targeting, and obtaining new customers is usually the top priority of 
businesses, and afterschool art organizations are no exception. Businesses have continued 
to realize that consumption of products is just one of the actual means of attracting 
customers, and that the real success lies on retaining customers. However, what many 
businesses tend to forget is that once a customer makes the first purchase, there is much 
more to be done to ensure they are retained. Businesses should know that the real value 
of operation lies in retaining customers by fostering long-term relationship (Jahromi, Ali, 
Stanislav and Michael, 2014). In the same vein, afterschool art organizations are 
investing heavily in different strategies through which they can retain customers by trying 
to understand the needs of children (customers), and increasing their experiences. In 
order to retain children in organizations in the afterschool art, it is necessary for retailers 
to move beyond price and selection to leveraging the most underutilized assets so that 
customer loyalty can be enhanced. The best strategies to retain children (customers) in 
afterschool art institutions are threefold: relate with the children at personal level; 
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children should be appreciated as potential customers; and feedback should be sought for 
so that customers can be involved on a regular basis (Verhoef and Katherine, 2013). 
2.2 After school art Programs and Social Skills 
 After school art program are characterized by a curriculum that is aimed at 
motivating the youth to discover their potentials skills while building up their talent that 
motivates their interested futures.  Many parents have risked the lives of their children by 
either subjecting them to intensive class actions with limited co-curriculum activity. This 
has contributed negatively to the psychological development of the children while 
helping them to pursue their career goals and aspirations. Some of the after-school 
programs playing piano or guitar become a lifetime exploration opportunity enabling the 
youths who are interested in music to pursue them as future talents (Eugenia, 2012).  
According to Eugenia (2012), most students have managed to pursue their talents and 
cognitive skills based on after-class lessons.  It is under this same premise that colleges, 
high school, and elementary institutions have resorted to after-school art programs as a 
way of promoting the social skills of the students. In his sentiments, Swathi and Jini 
(2013) argue that after-school art programs add-on value to cognitive skills at the same 
time helping students in performing tasks.  
 Social skills are gained when a person associates with other people. Of 
importance to note is that socially learned behaviors enable people to cope with others 
thereby producing positive consequences not only in the present life but also in their 
future. According to Swathi and Jini (2012), there are varied clusters of the social skills 
such as cooperation, assertion, empathy and self-control that are all associated with after-
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school art programs. The quality of cognitive skills gained from after-school art program 
affects social competency and quality success of the youth.  From a study by Eugenia 
(2012) to explore the benefits after-school art program in Tennessee, the findings 
indicated that the experience attained by indulging in after-school art program record a 
positive experience in terms of social and academic skills when the normal class work are 
resumed. Swathi and Jini (2012) are also in a similar opinion having acknowledged that 
many students taking part in after school do not compromise behavioral and academic 
performance due to continued involvement extra music lessons. 
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CHAPTER THREE - RESEARCH METHODS 
	
3.1 Research Design 
 This study is a descriptive research project where mixed methods of approach 
were utilized to collect data. Descriptive research is research involves the use of both 
qualitative and quantitative data.  Therefore, the study was supported by two major 
research methodologies including in-depth interviews with the subjects in order to 
understand the informants’ perspectives on their lives, experiences, and situations in their 
words. Secondly, the research methodology also involved the collection of data from 
earlier research conducted by Swathi et al., (2013), (qualitative review) which provided 
focus concerning the required information related to the topic (Kumar, 2011). The 
qualitative method of data collection was, however, focused on recent studies from 
experts who have dwelt on this afterschool related topics. Furthermore, the data obtained 
were also used to test the relationship between developing afterschool art programs, and 
their associated benefits. The two types of the research designs were chosen because they 
are perceived best in describing the students' cognitive scores before engaging in the 
afterschool music program and after the engagement.  
 According to Taylor, Bogdan and DeVault, the use of mixed method design that 
is qualitative and quantitative approaches especially the use of interviews to collect data 
contributes to more credible results from a study. Moreover, longitudinal descriptive 
design gives adequate room to the respondents to gather data at different points thereby 
improving the delivery of the results.   
		 17	
3.2 Research Subjects  
 In a study, research subjects consist of individuals, items or things that define the 
area of study. The research subjects for this study comprised participants from two 
different art organizations located in Wuhan City in China who provided more details 
regarding after-school programs regarding the performance of students and the reasons 
the children may or may not attend such programs. The two organizations that were 
engaged in the study include: Tomato art school and Damaha Art schools. These are 
private fee based schools that were formed to provide an array of services to children and 
parents. They provide talents and creative leadership skills to children, helps to improve 
painting skills, music skills, and promote reading and language proficiency. I interviewed 
a total of 8 parents, 2 directors and 4 teachers from two different organizations. However, 
appropriate policies were put in place to ensure that only parents whose children have 
taken part at the center for more than one year should participate.  As pointed out by 
Jahromi, Stanislav and Michael (2014) a population of a study must clearly make 
inference to the topic of the study. Therefore, it was through the 14 participants that I 
generalized the results of the study. In order to protect the confidentiality of the research 
subjects and the data collected, the data were collected anonymously. Most importantly, 
the researcher presented the participants with confidentiality agreements at the beginning 
of the data collection process in order to acquire informant consent and build trust 
(Taylor, 2009).  
 The respondents were informed that the study is not aimed at psychological 
distortion, but to find better ways of ensuring holistic development of children. The 
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producers were selected based on their knowledge of the afterschool art programs, and on 
a first-come-first-served basis. The producers were interviewed first before the parents 
and students. This helped the researcher know which areas of afterschool art programs 
were more important. 
3.3 Sample Size and Sampling Technique  
 A sample frame entails a list of items that make up the population of a study.  In 
many cases, it forms up the subjects, cases or a unit of observation for a study. In this 
research, parents formed part of the primary case of the study were stratified on the basis 
of age, child gender, child age and the level of cognitive change among others. However, 
they were supported by 2 directors and 4 teachers from two different organizations.  
Though stratified sampling was applied towards choosing the respondents. However, it 
was assumed that the parents whose children were attending afterschool are programs at 
the institution were captured.  The above strategy was adopted to enhance efficiency 
while increasing the credibility of data representing the groups.  Stratification was further 
utilized in systematic sampling aimed at selecting the publications that were deemed 
satisfactory to suit this study.  Sampling of the respondents was conducted equally at the 
three institutions.  
3.4 Tools Associated with the Study 
 - Interviews 
 The primary data collection tool that was used in this study was interview; this 
constituted open questions where the respondents were being asked about the benefits of 
after school art programs in children. The researcher utilized the pretest questions to 
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interview the three classes of the respondents from the two organizations about the talents 
and leadership skills to children, how arts lesson have helped to improve creative art 
skills and promote reading and language proficiency of children. Interview as a tool was 
considered for this study to support the questionnaire by probing for further clarification 
from the audience.  
  Interview is preferred as a survey tool by most researchers who considered it as 
cheap and easy to administer. According to Jahromi, Stanislav and Michael (2014), 
interviews do not require trained personnel to administer or collect information from the 
respondents. For that reason, it has contributed to its popularity in fieldwork study.  
Besides, the tool serves best in maintaining the confidentiality of the respondents since 
the details of the respondents is withheld by the interviewer thereby giving them the 
motivation to share sensitive information. With reference to this study, the researcher 
designed the questions that were expected to be asked during the interview at an earlier 
date and piloted all the questions before it could be rolled out to the respondents.  As 
pointed out by Jahromi, Stanislav and Michael (2014), piloting study is mainly aimed at 
ensuring consistency and suitability of the tool to capture the required data.  
3.5 Data analysis technique  
 Neuman's five-part plan was chosen in creating themes and to analyze the 
qualitative data. The five-part plan included a collection of data, sorting of data coding of 
the sorted data, interpreting and elaborating the collected data. Based on the above five 
series plan, data was organized around the questions that were posted on the 
questionnaire. Similarly, themes were categorized on the basis of interviews and assigned 
		 20	
codes to minimize mass interpretation of data which is very confusing. Open 
categorization was further used to bring more pronounced definitions of the themes to the 
ordinary audiences who may not have knowledge of research. Having looked at the 
selected quotes, the final passes of data were subjected to selective coding for 
comparative analysis and production of charts graphs. Finally, the results were compared 
against the existing literature alongside the explanations for the findings offered.  
 On the other hand, Statistical Package for the Social Sciences (SPSS) was used to 
analyze qualitative data. The results especially the frequencies were tabulated and 
calculated in accordance with the variables.  Both frequencies and standard deviation 
were classified on the basis of the aggregate social skills learned and the parameter 
assumptions were made to examine and test the paired samples of difference in social 
skills attained by the students have gone through the afterschool art programs. Interviews 
were conducted more than once in areas where parametric assumptions could not be met 
and the results were examined.  
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CHAPTER FOUR - RESULTS 
	
 This research was aimed at exploring the benefits of after-school arts Program in 
Wuhan City-China. The study sought to describe the students' contribution to creativity 
before and after attending an afterschool art program. It also sought to examine how child 
attendance to an after-school program helps them in solving and memorizing logic 
challenges. Finally, it sought to establish if a child engagement to an afterschool program 
can substitute his or her creativity and ingenuity. The study was guided by the following 
research questions: How programs do after school arts contributes to creativity among 
children in Wuhan City as compared to other parts of the world?  To what extent do after-
school programs contribute in solving the memorization and logic challenge associated 
with Wuhan City?  And is afterschool art program as a substitute for creativity and 
ingenuity of the students in Wuhan City? Therefore, this chapter provided a description 
of the samples and presents the results against the comparison of the student's scores 
based on the research questions.   
4.1 Demographic information 
 This part was designed to provide guidance pertaining to respondents’ personal 
information in relation to the study. It specifies the respondent's age, gender and other 
entities that could not be shared across the participants.  It also specifies that respondents 
need to assess the benefits of afterschool art programs.  
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 The researcher sought to find out the ages of the children whose parents were 
involved in this study. The findings obtained from the study were presented in figure 
1below. 
 
Figure 1 Child Age 
(Researcher, 2018) 
 As observed figure 1 above the majority of the children involved in this study 
were of the age variance 14 and 17. This is attributed to the fact it is the best age for 
children to understand the use of music as well as various musical instruments when they 
are enrolled in afterschool musical programs. Besides, it is important to start training 
children in music and art related programs at an earlier stage so as to nature their future 
talents.   
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 The researcher also sought to find out the gender of the respondents whose 
parents were involved in the research. Therefore, parents were requested to fill in the 
section for the gender of the respondents as allocated on the questionnaires. The 
following results were obtained for the study.  
 
 
Figure 2 Child Gender 
 (Reseacher, 2018) 
 As observed in figure 2 above, the majority of children involved in the study were 
of male gender.  From the results, it was realized that  male children are engaged in 
afterschool art programs in China as compared to female counterparts. I concluded that 
the variation may have been incluenced due to the fact that male studenst are prefer 
musitc and art lessons compared to  female couenterpats that often go for beauty related 
lessons due to steriotyiocal issues.   
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4.2 Contribution To Creativity  
 Table 1 below recorded students’ contributions to creativity based on different 
time intervals right before and after having enroled to the program.  Students level of 
skills learned was recorded on a time scale of in 1 month,  2 months and 3 months 
respectively.  Changes in the level of skills learned was measured by observing  the 
pogress of the students in learning the musical instruments.  
  Besides, changes in scores were assigned an index between 0 to 10.  Below were 
the results obtained from the study.   
Respondents  0-1 
month  
1- 2 
months  
2-
4months  
4-6months  
First Test  32.4 36.1 43.9 45.3 
Second Test 32.6 37.4 44.5 47.6 
Combined Total For The First 
And Second Tests  
65 73.5 88.4 92.9 
 The results obtained from table 1 above indicated a consistent and positive 
response right from the first few weeks from the time a child was enrolled into an 
afterschool art program. when students were tested for creativity scores between 0 to 1 
month, they reported 32.4 seconds during the first test and 32.6 scores during the second 
test. A combined total of 65 were recorded for the two tests. Similarly,  36.1 was reported 
for 1-2 months, 43.9 for 2-4 months and 45.3 for 4 to 6 months respectively. With a 
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positive combined score through the entire reseach period,  it was concluded that after-
school art programs greatly contributes at improving creativity among children.   
4.3 Solving And Memorizing Logic  Challenges 
	
Basic Statements 0-1 month  1- 2 
months  
2-4 
months  
4-
6months  
The child can solve conflicts easily 26.1 11.2 14.8 15.9 
The child pays keen attention to 
others  
8.2 8.3 9.2 11.0 
 The child is able to execute 
activities  my own  
11.9 12.1 13.3 16.0 
The child seeks for assistance 
where necessary  
9 9.18 10 12.1 
The child says positive things about 
himself 
12.3 12.5 13.8 16.5 
When confronted to  challenges,  
the child talks to others 
14.1 14.3 15.8 18.9 
 can distinguish the emotions I am 
feeling 
9 9.1 10 12.1 
Can make positive decisions 9.6 9.7 10.7 12.9 
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 The scores of the children increased significantly from the second-week 
allthrough to the end of the test period. as evidenced in the table, every child that was 
enroled for afterschool art program reported potentiality to solve some of the major days 
to day challenges without seeking  asistance. In all the three institutions under study, I 
designed the following statements that helped in probing for questions from the 
respondendts, the folowing constituted scores were: "I solve conflicts easily",  "able to 
execute activities  my own", " When confronted to  challenges,  the child talks to others" 
and "can make positive decisions" with an average score of the 60%  reported  at the 
three institutions under study, it was  evidenced that afterschool art programs are a great 
contributor to positive cognitive factor in  children since it allows them   to memorize and 
solve some of the basic challenges.  The statements  "can distinguish the emotions I am 
feeling" and "Pay keen attention to others"  reported the highest level of cognitive 
increments as compared to what the children reported when they started the program.  It 
was observed that Afterschool art programs in Wuhan City have contributed a significant 
role in promoting a healthy lifestyle among children.   
4.4 Substitute To Creativity And Ingenuity 
 To determine the extent at which afterschool art programs contribute to creativity 
and ingenuity among children in Wuhan City-China, an empirical test was conducted in 
the three schools namely: Tomato art school and Damaha art school. The paired test 
confirmed that there were statistically significant differences in scores among students 
who have since improved their cognitive skills among which include painting, piano, and 
dancing among other basic social skills. In essence, paired test conducted in all the three 
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organizations confirmed that there was a statistically significant difference among he 
conducts of the children between the 2 months and the 6 months after admission into the 
after-school art program.  The results indicated no significant change in the child during 
the first week of admission into the program.  
 The researcher sought to find out the parental general information pertaining to 
the performance of the children admitted for after school art programs. Below were some 
of the findings that were obtained.   
60% parents acknowledge that after-school art program is very important, because it is a 
good way to develop children’s habits, develop their talent in art fields and expand their 
skills. Of the 8 parents interviewed, 20% parents admit that they send their children for 
afterschool at programs because other parents send their children to after-art program to 
study when they have conversation in their children’s primary school and they think their 
children couldn’t be fall behind with any other children. In this regard, some parent just 
does not want to be fall behind with other parents. Like bandwagon effect, 10% parents 
confirmed that their children love art, they want to go there. As such, the parents were 
forced to figure out their talent and support them. a similar percentage of parents agreed 
that they do not have enough time company with the child so they send them to those 
program.  
4.5 Qualitative Observation  
 From the qualitative publications, it was observed that socially learned behaviors 
are attained with the joining of afterschool art programs something that has greatly 
changed the learning behaviors of the students.  For instance, it creates a turning point for 
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the students in terms of behavior thereby allowing individuals to interact with each other 
in a socially acceptable way. According to Wright, Ramona, and Amanda, there are lots 
of positive consequences that come with the implementation of afterschool art programs 
(.Robin, Alaggia and Krygsman, 2015). In his sentiments, he classified cooperation, 
assertion, responsibility, empathy, and self-control once an individual obtains positive 
social skills as the mechanism of promoting social situation aimed at achieving a positive 
outcome in social life. Research also demonstrates that the effectiveness of afterschool art 
programs as a unique way of impacting the lives of youths by promoting the well being 
by influencing their social life (Ward, 2015). In essence, children that are engaged in 
painting, playing piano music or dancing definitely exhibits psychological adjustments or 
improved social skills as compared to participants.   
 From a study conducted by Rushing 2017 to examine the quality of the 
experience gained by indulging in afterschool art programs, the findings indicated that 
the effect of program participation is to improve social competence alongside other 
experiences. Moreover, it is indicated that youth experiencing low cognitive skills can 
experience can improve their social skills through interventions characterized by 
consultation, physical training, musical support programs that cannot be achieved during 
the normal school programs (Jamie, 2017). As such, Afterschool art programs remain a 
recommendable way of improving academic performance alongside attitudes.  
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CHAPTER FIVE - DISCUSSION 
	
 Afterschool art programs are one of the largest social programs for students in 
China. This is based on voluntary initiatives with a parent allowing their children to take 
part in extra music lessons outside the normal class lessons. From the study is evidenced 
that children participating in after class art programs experience faster development in 
terms of cognitive and social skills that also lays the foundation for their future 
development. Parents were expected to pay for the programs at the time of admission. 
Besides, admission was set for students to start either at 14 or 17 years of age.  
From interviews that have been conducted, the research has confirmed that much strength 
is utilized to control the social development of children through songs and musical 
instruments that also influences psychological effects.  Different development outcomes 
have been three domains and supported by a variety of sources. This helped in reducing 
inherent results. Besides, extensive resources were obtained reviewing publications of the 
previous scholars. The publications contributed to the better understanding of afterschool 
art programs and their underlying effects on children. Statistical techniques were utilized 
to improve the clustered sampling.  
 First, the result indicated that majority of the children involved in this study were 
of the age variance 14 and 17. This is attributed to the fact it is the best age for children to 
understand the use of music as well as various musical instruments when they are 
enrolled in afterschool musical programs.  This result compares to Amy, Parks and 
Gillham 2014 study which stated that children at the age of the 15 and 16 have got the 
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highest potentiality to improve their reading, math, critical thinking, and cognitive ability 
when enrolled to afterschool art programs (Kranzler, Amy, Hoffman and Jane, 2014).  
From the concept of gender, the study has observed that gender is also contributing factor 
among children who are engaged in afterschool are lessons compared to those not 
enrolled in any after the class program.  Of significance to note is that teenage male 
gender does their operation of mind centralized in one direction at a time.  As a 
consequent, men often find it difficult to be fully submitted to class activities especially 
at an early stage.  Therefore, enrolling male children into an after class programs improve 
their social skills and the level of interaction alongside intellectual skills.  
 The scales at which afterschool art programs contribute to creativity among 
students were found to be substantially important. This study found out that teenagers 
report a consistent and positive response during the first few weeks of enrolment. Such 
has given a clear impression children develop skills and positive behavioral faster when 
exposed to practical music classes as compared to the ordinary class work.  The same 
idea is supported by Bic (2017) who agrees that afterschool art programs influence 
individual behaviors such as the ability to make better decisions, establish appropriate 
goals, listen and execute their activities correctly.  The existing literature supports that 
afterschool arts programs have provided supervised safe and convenient environments for 
children to improve their psychological skills without the support of the seniors (NGO, 
2014). Besides, it gives youths an opportunity to gain experiences alongside personal and 
social development.  With a positive score reported periodically during the entire 
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research period, it was concluded that after-school art programs greatly contributes to 
improving creativity among children. 
 Furthermore, the study also confirmed that enrolling students in afterschool art 
programs impacts on how children solve and memorize logic challenges.  The existing 
evidence obtained from the study indicates that children enrolled in afterschool art 
programs were able to solve some of the major days to day challenges without seeking 
for assistance within the first few weeks after enrolment. In all the two institutions under 
study, there were increased scores on how children Pay keen attention to other, seek 
assistance where necessary and talk of positive things about myself among others.  As 
observed from the result, it is evidenced that afterschool art programs support skill 
development among children in the two schools. With an emphasis on playing musical 
instruments, it is confirmed that test scores underscore the set deadline thereby providing 
a structure that maintains a focus on the tasks at hand in spite of distraction.  Michael 
2014 is also to a similar opinion afterschool art programs create a sense of belonging as 
children may get the opportunity to interact with children from various backgrounds than 
those they meet at school (Fullan, 2014). 
 Finally, an assessment to determine how students’ engagement into after-school 
art lessons substitute creativity and ingenuity revealed that students can make good 
enrichment plans with extra-musical studies.  With an equal population of participants 
sourced each of three institutions, enrichments participation in afterschool art programs 
proved to be a significant predictor of the psychological development of a child.  Peter 
and Katherine (2013) argue that after-school programs motivate the youth to discover 
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their potentials in music skills while building up their talent that motivates their interested 
futures.  Similarly, the paired test confirmed that there were statistically significant 
differences in scores among students who have since improved their cognitive skills 
among which include painting, piano, and dancing among other basic social skills 
(Verhoef and Katherine, 2013). 
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 CONCLUSION 
	
Evidence obtained from many types of research indicates that afterschool 
programs make reasonable benefits to participants of varied ages. It is of wise view that 
the development in children including behaviors can improve by providing them through 
co-curriculum courses such as games and music. While increasing expert opinion 
indicates the normal class works as a meaningful process of developing the livelihood, it 
is important to take part in an afterschool program so as to improve psychological and 
cognitive skills. Therefore, this study was conducted to the cases of the parents, the 
teachers, as well as the directors from both two organizations which drawn from tomato 
art school and Damaha art school, both qualitative and quantitative techniques were 
employed to empirically test the relationship between developing afterschool art 
programs, and their associated benefits. Questionnaires and interviews formed part of the 
data collection techniques whereby questionnaires were chosen as the best in maintaining 
the confidentiality of the respondents since the details of the respondents remain 
anonymous thereby giving them the motivation to share sensitive information.   
Within a broader context, this study mainly concentrated on the impacts of 
afterschool art programs in Wuhan City-China. From the experimental outcome, a 
positive combined score was observed throughout the entire research period, it was 
concluded that after-school art programs greatly contributes to improving creativity 
among children. Therefore, a significant impact was observed among students who are 
taking part in playing guitar and piano. Moreover, a positive outcome was reported 
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among children who had improved their capacities towards memorizing and solving logic 
challenges.  As such, it demonstrated an impact by improving psycho relations through 
alternative treatment among the groups. Similarly, substitute for creativity and ingenuity 
was observed based on changes in the time.  The outcomes indicated psychological 
superiority among children engaged in afterschool art programs. Therefore, it was 
concluded that concluded that Afterschool art programs in Wuhan City have contributed 
a significant role in promoting a healthy lifestyle among children in the republic of China. 
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APENDIX A: INTERVIEW QUESTIONS FOR PARENTS 
 
1. How you schedule your children’s spare time? 
2. Do you ever askfor your children’s opinions when you send them to the program to 
study? 
3. Does your kids like study here? 
4. Does your children like art? (like painting / piano?) 
5. Why you send your children to after school art program?  
6. How do you consider your children’s habits in her/his childhood ？Is it a very 
important thing when they growing up? or it is necessary for them to develop their 
habits transit to a higher level, like being professional in that field? 
 
7. How you schedule your children’s spare time? 
Meals                               playing                                     watching  
 
8. Do you ever ask for your children’s opinions when you send them to the program to 
study? 
Yes                                        No                                undecided  
9. Does your kids like study here? 
Strongly 
agree  
Agree  Neutral  Disagree  Strongly 
disagree  
3 2 2 1 3 
 
10. Do your children like art? (like painting / piano?) 
Painting                                Piano  
 
11. Why you send your children to after school art program?  
Improve their cognitive skill                 their wish            to mitigate Idling         to 
avoid bad company  
12. How do you consider your children’s habits in her/his childhood? 
28%	 72%	
40%	 14%	 26%	 20%	
57%	 30%	
13%	
10%	 70%	 20%	
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Is it a very important thing when they growing up? Agrees  
 
or it is necessary for them to develop their habits transit to a higher level, like being 
professional in that field? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
61%	
49%	
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APENDIX B: INTERVIEW QUESTIONS FOR DIRECTORS 
 
13. How you face this phenomenon in china? There are more and more Chinese parents 
send their children to the after-school art program to study?  
 
Yes                                      No 
14. As an important role of an organization—— executive director, how you access the 
kind of social environment with the inner mission of your org.? 
Focusing on talent               willingness of the parent        gender        child 
potentiality  
 
   
 
15. D you make your own connection or how you deal with parents to solve the negative 
threats and maintain the strengths and explore the positive opportunities?   
Strongly 
agree  
Agree  Neutral  Disagree  Strongly 
disagree  
2 0 0 0 0 
 
 
 
 
 
 
 
 
 
 
55%	 54%	
45%	 35%	 12%	 8%	
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APENDIX C: INTERVIEW QUESTIONS FOR TEACHERS 
 
16. How you consider your-self in today’s educational environment? 
A game changer                                            a philanthropist  
 
17. How you deal with the toughest issue with students? 
 
                Involve parents                                           involve management  
 
18. Chinese parents in the organization? 
 
Advise accordingly             Embrace dialogue                   Refer them counselor 
 
 
 
19. As an educator, how do you think the phenomenon? (the proposals of those parents 
send their children to the after-school art program) 
 
It is of significance                    promotes social well being                Good for the 
entire society  
 
 
 
 
 
 
45%	 35%	 12%	
45%	 35%	 12%	
75%	 25%	
60%	 60%	
